Art Education 601
Conceptual processes for visual culture as curricula
The Ohio State University
3 Credits

Tuesdays, 2:30 – 5:18pm
Hopkins Hall, room 246
Dr. Kevin Tavin, tavin.1@osu.edu 
614.292.0273 
Office: 341 Hopkins

Office hours: Wednesdays, 1-5pm, by appointment only

Prerequisites: Enrollment limited to art education core/licensure students.
Course Description:

In this course, we will critically examine the connections between, and the conceptual processes for, visual culture and art education curricula. We will build upon your prior experiences with, and explore new ways to think about, artworks and other forms of visual culture in and as curricula. By navigating through some of the discourse on visual culture in the field, you may be better able to understand and utilize theories of visual culture in art education for your own teaching practices.
Some key questions we will consider include:

· How are art educators employing visual culture intertextually in their classrooms?

· What are some examples of visual culture classroom practices, K-12?

· What are some ways we can create meaningful experiences for students to explore connections between different forms and experiences of visual culture?

Course Goals:

· Students will be introduced to a broad range of issues, theories, and practices of visual culture in the field of art education.
· Students will investigate visual culture classroom practices in art education.
· Students will strengthen their capacity to critically interpret and make connections between visual culture, art history, and curriculum theory in art education.
Learning Objectives: 

· Students should be able to understand key concepts, theories, and practices of visual culture in the field of art education.
· Students should be able to create curricular documents that can be utilized for K-12 classroom practice.

· Students should be able to conceptualize curricula that engage students in thinking critically about and responding to visual culture.
Required Texts:

Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press. (available at SBX, 1806 North High St., Columbus, Ohio 43201, Phone: (614) 291-9528). 
The text must be brought to class. On occasion, I will distribute other documents or instructional handouts in class or via email. 

Structure of the course

The emphasis in this course is on engaging the concepts of visual culture art education curricula through careful reading of the literature, discussion of various texts and ideas, and informed, thoughtful, and critical response. Therefore, reading the texts, discussion, and general participation is vital to a meaningful learning experience in this course. 
Discussion requires more than just talk. You should pay attention and listen to others, ask questions of your peers and the instructor, engage your peers in student-to-student cross talk, take responsibility for picking up the dialogue when we hit silences or points of disagreement, and help keep the conversation on track. This will help keep the discourse in the class moving in a democratic direction, where a variety of ideas, theories, and interpretations coexist and help inform one another. 

Your participation includes being prepared and offering thoughtful comments throughout the course. Participation also means that you give your full attention during the class discussion, individual and group presentations and guest lectures, and asking questions and provide feedback afterward. 

Discussion, participation, active engagement in the course materials, and characteristics of comments will be assessed each class session.  Failing to pay attention, not contributing to discussions, or exhibiting distracted or distracting behavior (including, but not limited to, using electronic devices for non-course related activities, reading or engaging in discussion about non-course related material, or acting inappropriate with, or having disregard for, students, guests, or the instructor) during class will negatively impact your grade. If there is any reason that you cannot fully participate in class please let me know as soon as possible so we can discuss your options.

Participation as critical citizens

In this course, I am committed to engaging you as critical citizens who value social and cultural difference, free speech, democracy, and self-reflection. As critical citizens, you are expected to demonstrate integrity, be responsive to the welfare of others, foster a positive classroom climate based on trust and mutual responsibility, and exhibit sensitivity to and respect for multiple socio-cultural realities, diversity and difference including, but not limited to, sexual identity, ability, class, race, gender, ethnicity, and age. This includes using suitable language, mannerisms and interpersonal skills. Together, we will learn from each other as we build and strengthen our critical skills for understanding the discourse of visual culture in art education.
Assignments

· Readings
You are expected to come to class prepared to discuss the material assigned for that day.  Therefore, all reading assignments must be completed before class. In preparation for the class, you should pay close attention to the required readings. You should attempt to interweave your own ideas into the assigned readings by taking a position on the readings that helps open dialogue and debate in the class with your peers; to link curricular issues with everyday life. You are required to bring your readings to class as we will refer to them often and in specific ways. Marking your text with questions, comments, observations, and ideas that you want to discuss in class is strongly encouraged. 
· Two questions for each class

For every class session that has assigned readings you are required to prepare and bring to class two questions related to the readings. The first question must address a general theme or broad idea throughout the reading. The second question must address a specific part of the reading for the class. Your questions must be word-processed and handed in on hard-copy paper with your name, date, course number, and course week (ex: week four). You should be prepared to share your questions with the class if called upon to participate in class. The two questions will be part of your assessment for participation. Students do not have to submit questions during the class session when they present a response paper and “curricular connector” (see below).
· Response presentation and “curricular connector”
Beginning with the fourth (4th) and ending on the eighth (8th) class meeting, four-five students as a group will present to the class a response to the reading. Each group will prepare a response presentation (one-hour long), including written questions and comments about the reading, in advance of the class. Each group will bring enough copies of questions and quotes to consider, to be distributed to every participant in the class (including the instructor). The response should be formulated by the entire group for the particular chapter for that class session (i.e., Chapter 4: Art and Cognition: Knowing in Visual Culture). The response should include a focus on one or two conceptual threads within the reading that “engage you.” The response should include direct quotes from the readings. 
In addition to the response presentation, the group will present their ideas on a “curricular connection.” The group will have 30 minutes to present their ideas on how key concepts from the chapter can be appropriated and adapted toward a unit plan for K-12 art education. The group will present their ideas as an overview for a unit of instruction, for a particular group of students in Pk-12. 
· Final Curricular Unit Plan and Presentation 
Each student will develop a unit of study on and around visual culture. The unit plan must include at least 5 detailed lesson descriptions for a specific age group, pre-K-12. The unit plan must include the following:

Unit Theme(s):

· Explain in detail the theme(s) addressed through the study of visual culture. What are the most important themes you are attempting to cover? Why are you having students study visual culture? 

Unit Content:

· Explain in detail the overall content of the unit. What images, objects, and issues will students discuss and respond to? Why does the content matter to students and to the world? How is it meaningful, critical, and transformative for students? 
Lesson Plans

· Five (5) lesson plans (in sequence) on visual culture. Use the Department of Art Education Lesson Plan Template to articulate your ideas. 

Each student will have 10 minutes to provide an overview of their unit during one of the last two class sessions. 

Final Curricular Unit Plans are due by 5pm. They should be placed in my mailbox in Hopkins, room 258.

Course policies

· Attendance 
Timely attendance is vital to the success of the class and required. Each session will begin promptly at the scheduled time and attendance will be taken. Any and all absences require an email to me explaining the reason for the absence. In order for an absence to be excused, students must provide appropriate documentation (medical note from doctor, family tragedy, etc.) or have my approval. 
A student’s final grade will be reduced by one third a letter grade for each unexcused absence following the first absence (unexcused). This means that a student can fail the course due to poor attendance. IT IS IMPERATIVE THAT STUDENTS DISCUSS WITH THE INSTRUCTOR EXTENDED PERIODS OF ABSENCE DUE TO MEDICAL OR OTHER CONDITIONS.  

If you enter the class up to 30 minutes late, that will be considered a late arrival. If you arrive beyond 30 minutes late, it will be considered a full unexcused absence; 3 late arrivals equal one unexcused absence. If you leave the class early without prior consultation and consent from the instructor it will constitute a late arrival. 

· Late Assignments and Incompletes
Specific due dates are provided for each assignment. Late assignments will not be accepted. Incompletes are for emergencies only and require written permission.
· Academic Integrity and Misconduct
The values that underpin the concept of academic integrity go beyond simply not cheating or plagiarizing. Embracing these values mean that you are responsible for your own learning; you have an obligation to be honest with yourself and others; and you have the responsibility to treat other students and your professors with respect and fairness. 
The Ohio State University and the Committee on Academic Misconduct (COAM) expect that all students have read and understand the University’s Code of Student Conduct, and that all students will complete all academic and scholarly assignments with fairness and honesty.  Students must recognize that failure to follow the rules and guidelines established in the University’s Code of Student Conduct and this syllabus may constitute “Academic Misconduct.”
The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic misconduct as: “Any activity that tends to compromise the academic integrity of the University, or subvert the educational process.”  Examples of academic misconduct include (but are not limited to) plagiarism, collusion (unauthorized collaboration), copying the work of another student, and possession of unauthorized materials during an examination.  

Per University Rule 3335-31-02, "Each instructor shall report to the committee on academic misconduct all instances of what he or she believes may be academic misconduct." Cheating on examinations, submitting work of other students as your own, or plagiarism in any form will result in penalties ranging from an "F" on an assignment to expulsion from the University, depending on the seriousness of the offense. For additional information, see the Code of Student Conduct (http://studentaffairs.osu.edu/info_for_students/csc.asp). If you have any questions about the above policy or what constitutes academic misconduct in this course, please contact the instructor.
· Students with special needs/ Disability Services
Students with disabilities that have been certified by the Office for Disability Services will be appropriately accommodated, and should inform the instructor as soon as possible of their needs. The Office for Disability Services is located in 150 Pomerene Hall, 1760 Neil Avenue; telephone 292-3307, TDD 292-0901; http://www.ods.ohio-state.edu/.

Grading, assessment, and evaluation

Your grade in the course is based on the number of points achieved out of 400 possible points. The final letter grade is determined by dividing the final accumulated point total by 100 and then by using the Grade Scale. For example, if a student’s final accumulated points are 325, the final grade will be a 3.25 or B+. Please note, final grades will be reduced based on your attendance record as indicated in the attendance section, under course policies, in this syllabus. Please make sure you have read and understand these policies, as they will affect your final grade.
Conceptual processes for understanding visual culture as curricula Point Scale

Preparation and participation (10 points per class x 8 classes)          
 90
TWO qUESTIONS
(5 points per question (x2) x 7 classes)


 70
GROUP RESPONSE PAPER AND CURRICULAR CONNECTOR


100
Final UNIT PLAN AND PRESENTATION





150

Total possible points 





            400

Grade scale
A
3.85-4.00 (385-400)
A-
3.50-3.84 (350-384)
B+
3.15-3.49 (315-349)
B
2.85-3.14 (285-314)
B-
2.50-2.84 (250-284)
C+
2.15-2.49 (215-249)
C
1.85-2.14 (185-214)
C-
1.50-1.84 (150-184)
D+
1.15-1.49 (115-149)
D
1.00-1.14 (100-114)
Please note: The point scale above is exclusive of any and all grade reduction percentages based on attendance. Final grades will be reduced based on your attendance record as indicated in the attendance section, under course policies, in this syllabus. Please make sure you have read and understand these policies, as they will affect your final grade.
Calendar

Conceptual processes for visual culture as curricula
▓ WEEK 1: 
INTRODUCTIONS
GUEST INSTRUCTOR: DR. SYDNEY WALKER

Class activities

Discussions and activities: Introductions; discuss syllabus, course requirements and expectations. Brief group and individual discussions on visual culture and curricula.
▓ WEEK 2: 
THE PROFESSIONAL FIELD: THEORZING VISUAL CULTURE IN EDUCATION
Class activities

Discussions and activities: Instructor’s Response presentation and “curricular connector” to Chapter 1 and 2.

Assignments Due Today:

Reading: Introduction, Chapter 1, and Chapter 2 (pp. xi-42) in
Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press.
Writing: All Students: Two questions based on readings.
▓ WEEK 3: 
THE SOCIAL LIFE OF ART: THE IMPORTANCE OF CONNECTING THE PAST WITH THE PRESENT
Class activities

Discussions and activities: Instructor’s Response presentation and “curricular connector” to Chapter 3.
Assignments Due Today:

Reading: Chapter 3 (pp. 43-62) in
Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press.

Writing: All Students: Two questions based on readings.

▓ WEEK 4: 
ART AND COGNITION: KNOWING VISUAL CULTURE
Class activities
Discussions and activities: Students in Group One (1) present their response and “curricular connectors” to Chapter 4. 

Reading: Chapter 4 (pp. 63-85) in
Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press.

Writing: All Students except in Group One: Two questions based on readings.

Presentation: Group 1: Response presentation and “curricular connector” to Chapter 4

▓ WEEK 5: 
INTERPRETING VISUAL CULTURE: CONSTRUCTING CONCEPTS FOR CURRICULUM 

Discussions and activities: Students in Group Two (2) present their response and “curricular connectors” to Chapter 5. 

Reading: Chapter 5 (pp. 86-104) in
Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press.

Writing: All Students except in Group Two: Two questions based on readings.
Presentation: Group 2: Response presentation and “curricular connector” to Chapter 5.

▓ WEEK 6: 
CURRICULUM AS PROCESS: VISUAL CULTURE AND DEMOCRATIC EDUCATION
Discussions and activities: Students in Group Three (3) present their response and “curricular connectors” to Chapter 6. 

Reading: Chapter 6 (pp. 106-127) in
Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press.

Writing: All Students except in Group Three: Two questions based on readings.

Presentation: Group 3: Response presentation and “curricular connector” to Chapter 6.

▓ WEEK 7: 
ART.EDU: TECHNOLOGICAL IMAGES, ARTIFACTS, AND COMMUNITIES
Discussions and activities: Students in Group Four (4) present their response and “curricular connectors” to Chapter 7. 

Reading: Chapter 7(pp. 128-146) in
Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press.

Writing: All Students except in Group Four: Two questions based on readings.
Presentation: Group 4: Response presentation and “curricular connector” to Chapter 7.

▓ WEEK 8: CONTRIBUTING TO VISUAL CULTURE: STUDENT ARTSITIC PRODUCTION AND ASSESSMENT

Discussions and activities: Students in Group Five (5) present their response and “curricular connectors” to Chapter 8. 

Reading: Chapter 8 (pp. 147-168) in
Freedman, K.  (2003). Teaching visual culture: Curriculum, aesthetics, and the social life of art. New York: Teachers College Press.

Writing: All Students except in Group Five: Two questions based on readings.

Presentation: Group 5: Response presentation and “curricular connector” to Chapter 8.

▓ WEEK 9: 
PRESENTATIONS ON VISUAL CULTURE EDUCATOR AND CONCEPTS
Class activities

Students 1-13 present on Visual Culture Units.
▓ WEEK 10: 
Class activities

Students 14-25 present on Visual Culture Units.
Final Curricular Unit Plans are due by 5pm. They should be placed in my mailbox in Hopkins, room 258.

This syllabus is subject to change. 
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